




Some notes:

“We are more likely to increase effort when the intended goal is clear, when high 
commitment is secured for it, and when belief in eventual success is high” (Kluger & 
DeNisi, 1996)
“Specific goals are more effective than general or nonspecific ones, primarily because 
they focus students’ attention and feedback can be more directed” (Locke & Latham, 
1984)
“Goals are more effective when students share a commitment to attaining them, 
because they are more likely to seek and receive feedback” (Locke & Latham, 1984)
“The relationship between feedback and goal-related challenge is complex.” (Hattie & 
Timperley, 2007)
“Goals can be many and sometimes competing, and much of the learning that accrues 
can lead to creating options to achieve the goals, weighing the pros and cons of options, 
considering the likelihood that a given course of action will lead to the goals, and 
learning about and evaluating the consequences of achieving the goals.” (Hattie & 
Timperley, 2007)
“Students need to know their learning target – the specific skill they are supposed to 
learn – or else ‘feedback’ is just someone telling them what to do.” Susan Brookhart





“Feedback is information with which a learner can confirm, add to, overwrite, tune, 
or restructure information in memory, whether that information is domain 
knowledge, meta-cognitive knowledge, beliefs about self and tasks, or cognitive 
tactics and strategies”( Winne & Butler, 1994)

“If feedback does not lead to reducing the discrepancy between current 
understandings and goals, students are likely to close the gap by overstating 
their current status or claiming various attributions that reduce effort and 
engagement  Feedback cannot lead to a reduction in this discrepancy if the goal 
is poorly defined, because the gap between current learning and intended 
learning is unlikely to be sufficiently clear for students to see a need to reduce it” 
(Earley et al., 1990; Erez, 1977; Frost & Mahoney, 1976)

“Too often, the feedback given is unrelated to achieving success on critical 
dimensions of the goal” (Hattie & Timperley, 2007)

“Feedback has no effect in a vacuum; to be powerful in this effect, there must be a 
learning context to which feedback is addressed.” “If feedback does not lead to 
reducing the discrepancy between current understandings and goals, students 
are likely to close the gap by overstating their current status or claiming various 
attributions that reduce effort and engagement  Feedback cannot lead to a 
reduction in this discrepancy if the goal is poorly defined, because the gap 
between current learning and intended learning is unlikely to be sufficiently clear 
for students to see a need to reduce it” (Earley et al., 1990; Erez, 1977; Frost & 
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Mahoney, 1976)
“If the material studied is unfamiliar or abstruse, providing feedback should have 

little effect on criterium performance, since there is no way to relate the new 
information to what is already known”  (Kulhavy, 1977)

“Rather than the above three questions working in isolation at each of the four 
levels, they typically work together. Feedback related to ´how am I going?’ has 
the power to lead to undertaking further tasks or ‘where to next?’ relative to a 
goal ‘where am I going?’. As Sadler (1989) convincingly argued, it is closing the 
gap between where students are and where they are aiming to be that leads to 
the power of feedback” (Hattie & Timperley, 2007)

Feedback about the self is the least effective, feedback about the process and the 
task is powerful in terms of deep processing and mastery and

“Too much feedback only at the task level may encourage students to focus on the 
immediate goal and not the strategies to attain the goal. It can lead to more trial-
and-error strategies and less cognitive effort to develop informal hypothesis 
about the relationship between the instructions, the feedback, and the intended 
learning.” (Hattie & Timperley, 2007)

“Feedback at the process level appears to be more effective than at the task level for 
enhancing deeper learning.” (Balzer et al., 1989)

“Self-regulation involves an interplay between commitment, control and confidence. 
It addresses the way students monitor, direct and regulate actions toward the 
learning goal. It implies autonomy, self-control, self-direction and self-discipline. 
Such regulation involves self-generated thoughts, feelings and actions that are 
planned and cyclically adapted to the attainment of personal goals.” 
(Zimmerman, 2000) Less effective learners have minimal self-regulation 
strategies, and they depend much more on external factors for feedback”. 
“Seeking help is a learner proficiency, and many types of help-seeking behavior 
can be considered aspects of self-regulation.” “Praise addressed to students 
(feedback about self) is unlikely to be effective, because it carries little 
information that provides answers (Hattie & Timperley, 2007)

Feedback is what happens AFTER effective instruction, “to make the feedback 
effective, teachers need to make appropriate judgements about when, how and 
at what level to provide appropriate feedback and to which of the three 
questions it should be addressed.” (Hattie & Timperley, 2007)

“Not all feedback is the same and one (average) effect size does not fit all. (…) 
Feedback must be recognized as a complex and differentiated construct that 
includes many different forms with, at times, quite different effects on Student 
learning” (Wiesniewski, Zierer & Hattie, 2020)

6



“The most effective forms of feedback provide cues or reinforcement to learners, are in 
the form of video, audio or computer-assisted instructional feedback, and/or relate to 
goals” (Hattie, 1999)”
“Extrinsic rewards are typically negative because they ‘undermine’ people’s taking 
responsibility for motivating or regulating themselves (…). They are a controlling 
strategy that often leads to greater surveillance, evaluation and competition, all of 
which have been found to undermine enhanced engagement and regulation.” (Deci & 
Ryan, 1985)
“Feedback is more effective when it provides information on correct rather than 
incorrect responses and when it builds on changes from previous trails.” (Hattie and 
Timperley, 2007)
“The ways in which students look at feedback and the learning environment in which 
feedback occurs influence the impact of assessment on learning” (Wiliam, 2011)



“Feedback is among the most critical influences on Student Learning” (Hattie and 
Timperley, 2007)
“Teachers need to seek and learn from feedback (such as from students’ responses to 
tests) as much as do students, and only when assessment provides such learning is of 
value either.” (Hattie & Timperley, 2007)
“A feedback intervention provided for a familiar task, containing cues that support 
learning, attrating attention to feedback-standard discrepancies at the task level, and 
void of cues that direct attention to the self is likely to yield impressive gains in students’ 
performance.” (Hattie & Timperley, 2007)
“Teachers can create a learning environment in which students develop self-regulation 
and error detecting skills” (Hattie, Biggs & Purdie, 1996)
“Students need confidence and competence in making informed judgements about 
what they produce. They need to develop the ability to evaluate the quality, 
completedness and/or accuracy of work with respect to appropriate standards, and 
have the confidence to express their judgements with conviction. This requires 
deliberately managed assessment processes and practice that relates to judgements 
required in professional practice and mature community engagement.” Assessment 
2020 – Seven Propositions for Assessment Reform in Higher Education, University of 
Technology Sydney
“The provision of challenging assignments and extensive feedback lead to greater 
student engagement and higher achievement” (Black and William, 1998)



“If students know the classroom is a safe place to make mistakes, they are more likely to 
use feedback for learning” Dylan William
Good Feedback Practice: “facilitates the development of self-assessment (reflection) in 
learning, encourages teacher and peer dialogue around learning, helps clarify what good 
performance is (goals, criteria, standards expected), provides opportunities to close the 
gap between current and desired performance, delivers high quality information to 
students about their learning, encourages positive motivational beliefs and self-esteem & 
provides information to teachers that can be used to help shape the teaching” (Nicol & 
MacFarlane-Dick, 2009; Juwah et al., 2004)
“The new trends on assessment emphasize the use of practices centered on the learner, 
based on diverse forms of assessment and continuous feedback, enabling the self-
regulation of learning. The self-regulation of learning promotes an effective learning and 
motivates students to use feedback in order to regulate and improve their learning” (cit. 
Pereira et al., 2016) These ‘alternative’ methods of assessment have emerged in higher 
education context based on conceptions of ‘learner-centered assessment’ and includes 
assessment modalities such as projects, work in groups or oral presentations – these 
modalities foster collaboration and feedback. “Existing literature shows that self and 
peer assessment stimulate critical thinking and deep approaches to learning and that 
portfolio enables greater involvement of the student and more consistent acquisition of 
knowledge. Learner-centered methods are also considered to be fairer regarding learning 
and assessment as they assess skills that are also valued in other contexts” (cit. Pereira et 
al., 2016).
“When feedback is linked to the productions of students in order to improve their 
learning, it is seen as a key strategy for students to do better.” (cit. Pereira et al., 2016)
“From a motivational perspective, feedback is mainly considered to influence dependent 
variables like intrinsic motivation, locus of control, self-efficacy or persistence” 
(Wiesniewski, Zierer & Hattie, 2020)
(
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“To be effective, feedback needs to be clear, purposeful, meaningful, and compatible 
with students’ prior knowledge and to provide logical connections. It also needs to 
prompt active information processing on the part of learners, have low task complexity, 
relate to specific and clear goals, and provide little threat to the person at the self level.” 
(Hattie & Timperley, 2007)
“Be timely, be clear (unambiguous), be educative (and not just evaluative), be 
proportionate to criteria/goals, locate student performance regarding intended learning 
goals, place more emphasis on feedforward, emphasize task performance, be phrased 
as nan ongoing dialogue rather than an endpoint, be sensitive to the individual (context 
and history, emotional investment and needs, power, identity, access to discourse” 
(Henderson & Phillips, 2014)
“Feedback should be regular, detailed, on time, relevant, and focused on the learning 
process and on the students’ performance”; “For feedback to be effective it has to have 
a clear purpose, clear standards and to be helpful for students’ professional future” 
(Price et al., 2008)
“If feedback is to be effective it must be timely, relevant (Ramsden, 2003) and suitable 
to the context (Knight & Yorke, 2003)
“Teachers’ and students’ conceptions of assessment need to be shared, otherwise 
feedback may not be suitable” (Nicol & MacFarlane-Dick, 2006)
“Feedback practices should reflect the evidence-based methods designed to achieve 
primary learning goals, which indicate a cyclical approach to apply feedback” (Haughney, 



Wakeman & Hart, 2020)
“Feedback should be positive, specific, timely, and encourage active student 
engagement” (Haughney, Wakeman & Hart, 2020)
“It is only when students are grounded in and committed to the goals of learning and 
when the feedback is related to accomplishments of the learning that feedback is 
effective” (Crocker & Wolfe, 2001)
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“It should be clear that providing and receiving feedback requires much skill by students 
and teachers” (Hattie & Timperley, 2007)
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Some ideas: use a pre-submission check-list (proforma) – students self-assess on 
some pre-defined criteria and hand it in with assignment; consider feedback in 
different media/formats – on-line, audio-feedback, kahoot or other type of 
quizzes; ask students to submit specific requests for areas for feedback at the 
beginning of the assignment and focus feedback primarily on these areas; 
evidence of action – students have to integrate (highlight) in next assignment, 
where actions from previous feedback are integrated into this assignment; focus 
teaching staff energies on mid-unit feedback, instead of end of semester 
feedback; engage students with the assessment criteria; in class, peer and self-
assess feedback activities using previous anonymous assignments or current 
students first drafts to peer/self-assess using rubrics/assessment criteria; 
comment on actionable language – give feedback that includes actions for 
students to improve next performance (www.ucd.ie/teaching)
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